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. The discassion following Bcger* siui^ a presentation on 
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languaqe functions nay 
than to students lea__ 
on obsetvifig students* 
students imitate artificial 
grammar,, Although thf study 
part of a general reading ptogramp 
of reading instruction should iqpro^e 

(m 1 ^ 



a i^t of " 
apprcpilate 

inHted^ or to 
has just h&g^jiff. 
knowledge of . . 
of special yalue to reading teachers. rather 
g to read^ since^' teachers could ccncentrste, 
effective language usage rather thau ha?lng 
standards of . ^correct" intonation and 
of language f QicticjDS ^ould only be bn^e 

cantinued' research intc this area ' 
readiig, teacher .effectiveness* 
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STICHT.- One of th 

A. 



I^EN DISCUSSIOW OF SHUi PRESEfJTAkoN 



ppobiens we have- had in , rif.^^r,n^„^, ' ' • ' 

ma, in de-igning prograBs Jias been' to 

"glvms.an order" f^ .- generic .6n,pet«c«. /hlch- could be. pres.Bt cr^b; ' ' - 



■ ! 

individually- or 4 you think that funGtion 



Jsenfc' in an 

'ttight be thert in thevgeneml mmm& 
without being realized 'in a particular, context? ' • ' , ; ^ ' ' 



smx: on thlWi^ Of a6»e. limited evt<Je«.e.; g.the^eC duri^ the last «ix .o„thi ■ 
fre. naee tape. - Of « , to 8 y^r old., I b.U.v« t.¥ti,sra are 
acquisition ef tn.L funotlons. ^ds ..quiri tMse Motions ^t ■diff..ent ..ages 
at different ti^,s, just as thay squire phonology: and graamar at dlf^^^^^ 



stagea. We may ha 



/e.the saD.e situation that ^« had In thfe •iUustratlor, I save or 



the oMld J ibaprved,: The ,ohUcl h.a the lnco»plete "prclse" function, t., 
hadn't yet gotten Ijje funetion. to the ..tent that the adult have undirsteod 

it, or even to the e.tent that hi. pe.r woula have understood -A o= appr^, 



5TICHT: 



I dor'tthink i compr^endwhatyou are sayins about ' the ohild L 



having the prcais^ fundtion, 



ERIC 



■ SHUY, He was pr9|^l.ing. but. he dida^t bkv| Grlce.3 Uclple. the principle of 

value, undar co^rol yet. Ha was, promising, but ha didn't haCe his paer'a value 
system,- Which Isjtbe sarie valo^e^aystM of p^affliflea that the adult has/ naaely. 
; that If yotf Jb going to p^om%. soa^thins;, it haa 4 ye .was 

proBiping something, but it was , raaUy i rot tkn p.^ise, he p^„ised only ^ to \e 
bla rrUm. \Ha. had proaisng under QWfc^^, he didn't have eff.atlv. ormlsihj ' 
■ • . ' ■ n \ ':. ;:, V' , \ ■ , 



4TiCB,Tr What' ;is the distinction betwesn Jomething Qslled promising as a generic 
kiii^ . of V.aofflpe janae . and • so^e specific tcnowledge about given iridivlduais ih 
. -aituai^ion^ tMt hfip you dett^mirie what proEQise to^ wake snd yhat language to uhB 
to ^pm^\tm promise* . ■ . . ' , \ . — ^ • / " 

. • i- ^ ■ ' . ■ 

■ • '. ', ■ ' ■ " i ' ■ ' ' ' ■ - ' 

. STOYv Xou.are talking about th^ geMrlG mtegories.: I dq^»t think v^e^ .ftaya aii 
ia^Tfentory /what they a.re' yet; that is,:Khy w arg'^doLng the^^tua^^w/ to me 
if H# oan 'aisGovsp vhetMr '0^ riot 5 Nan qlds acquire, pfoaiaes that" 4 year old^ 

I cap cite an examplt. A riYe-year-old neighbor gir*l a.ain© .moross. tils atr^et 
KnooKed^on tfy dcor at 6^30 in the evening. ,she said, ^Mr* Shur., if" you look 
tiie street^ you will see that botti of oiir qara are gone J' I leaked aapoSB^ 
^Sure anoygii^ JoanWa^ botH of your oars are gone." she said^, ^^\m ^py\^ /siy 
fflother wonries if I miss^^als,*' j said, 'Moarins, would you like to come m?" She 
. said, ^ «^Y^s/^^ and she csme in. She saids ^-yQU know, I eat almDst anytbing/^ 
^Obylousl-^:,- Joanna was developing a flctapetence toward getting herself ittvlted.' ' ' 

V . ' . ^ * . . . - 

I think these language f unctions are acquired ia soie way. The episade , 

fynjiy*, becauaa - Joanna hasn't got i^ under cpntfQl. Hmh of the ohildhoo^a 

behavior Ke laugh about is fmhYf beoause ohiidren haven't got the QOmplet^ 

oompetance structure yet. Certainly, she has^ a concepl^ of getting invited." If 

■ . } ^ ^ ^ , \ 

the generic cstesory is'"Hot^ do you get invited," she is doing it* She is not 

doiog it in an adult fashion yat, however. ' ' . , / ^ - , . 



■It 



ICHTr I menticned an oracy trtmlning program this momin|* 1 pres^afl.e that 
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CqUid mmp soffliwhst onto this Kind of ■ 'tnini. that progr^ %h$r% wsa the 
^tten&t to teach soiQethirig called tum oracy sahooi of^namioa* Well 5 ^ what that 
^ eftaed up being was the process af. l^arriihg: the nafliea of some dlpensiofts, not. a 
compete'rioe a^XlmA nmingf hecmsm all . of the childferj rime^ som^t'hiftgj they 
named thtir parents; they fiaaed tmlr ^i$t%fB and brotHetii* 

knd so t^e^s you have an mtmple of why you; have ;tQ have tia^es for 
sQtlvities^ wHen you have a p^og^a^, 3- as wondsring how thisdight ba any. better 
thari, say, the existing lists of things ^ vhloh you finci ift^ for instance, Blooni ' 
and Hastings and Courtney Cazflsri^ 5^ cUspWr on teaGhlrifi language ^ that has ail of 
the varicus ^cstegoMes* -Hoy do yop go about really teaGhing theae things? I 
ia^iitloiiQ4 that the one case seemsYtQ be albost too i?ehavtoristia. ' Maybt emergent 
toodelirig t^Qftniques. or* 3a^^ethlng(sl^il&p would be better* 

SHUY: At this poa^rit , I/am not ao^ritf^ist^id In teaching it- as I m lu knowing at 
what level it Is presant^ 

I th.itik the ^iajo^ thrust of Wat we are. finding ^ out about ' funetional 

language " aoqjjisition Is golnj to be tCiWard tsachers* understandiiTg of the ohtldj 

^ ^ ■ - ^ 

nat'her -iMn toward, the de\/flopment of th# oMld to do these things better and 

fgister,* 3 don't see M^.rm^Qoti to da ti^t. 



"SQUlPSi Boger^, to distln|ulsh between ^deqy^te and imdequate ^ oOTpetenoe, - the 
/ubQtions can be clearly defined ^ Sut ^ tow would ^ that Mud of definition help the 
teaoUe^ .understand the child* s oral laftjuage^ davelopmiiit? What I don't 

.qul\e iee are the' ioplloatlons^ f^r. ^tvflopjfleftfc of ctofflptrfteftQe in reading . 



i 



SHUy^ I thldk- we Baven*t yet tapp'ed;WHat it/ is that ' is ' interfering with' the 
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child?s ability^, to read or what he is calling on when he is reading. For 
txample, we are beginning to. understand a littie bit about pr^matlc knowledge, 
' Peg Griffin has- dene a study reteently, in which she gave people a paragraph to 
read. The^paragraph reads soffiething likg this- "Have you «ver travelad ^in tha 
Philippines, Carol? asked Elsa,^^ - ^ ' . 

. -''Well, I went to Cebu Provinee| I visited Danauj Haoboal, and Talisay, 
Carol answered. n ^.^ ' 

^\ . \ , ■ . . ' ^ ■ . . ' : [ 

After reading this the. aubjects were aekeid^i , "Name three' towna in Cebii 
. Provinde.'^ The ,peo^e responded, "Haoboal, Tallsay and Danau." Now, the paragraph 
didn't say that.^ Hqw is it that'ths child learned this if the teset dldri't aay 
it? The text didn't say there were three towns inl Cebu Provinae. What.^the ehild 
ia^alllnp on is his taowledge of how the .real world works or how his . language 
work$, Whmp I am^ saying is that reading materials have mt addressed tljat .kind ^ 
of inflomation^ i ^' . . ¥ 

^■^ ^ ' - ^ - - ■ ^ 

I thtiik the classie example of mis-tapped pragmatic .knowledge Is in the 

■standardized text' questions theasalves, which can be pragmatically read many 

f ' - ' ' ' • 

different ways in s6me cases. But ho-^ do we help the child learn to eall on the 
toowledge ^he has, his toowledge of how language works, if we are not even aware 

of how it works? . ^ ' . ^ . ^ 

■ 1 • ' ■ ■ ' , ^ ■ ■ * ■ " 

I would think that there should be some, way this could be bui|t into reading 
oaterials, ^ We could take (idvantage of this teowladge; either by avoiding .areas 
of mismatch; that is, by making the. pragaatic assumptions of the text \tself 
match those of kids at the. right age^./^so, they are not 'trapped into mlsreaditig by . 
something that is pragmatically out of" their frame of reference; or secondly,, we 
can actually utilize that skill in building an easiar or better or more efficient 
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tex£ for them to read. ' Unfcrtunately, the inventory of po^^lbllitlefl" in 

, ■ , ' ' ■ • ; , ■ 

pragmatic or functional Laiisuage* has not^ yet been tapped. Vie doD' t ^'toiow^'as yet 
what happens between 4, 5^ and 6 year olds*, ' =. - . ^ ■ 

= ; But tha kinds ^©f assumptfe^s and presuppositions about how the world wo^ks j 
■ a^d about hovr langaag'p\-orkSp are not called in any way that ^ I atf awam of in 

, ■ ' : , ^ , : ^ ■■^ ^ . ' - ^ ^ ' ^ _ ^ - . 

"^^ reading materi^als. That sort of translation., needs to be'made,, * 

. . ■ ■. « . ■ / . 

HNTSCHi .1 am referring to that study, , that 'dialeot. stydy from Chicago., If 1 
■ understand you- riglit.', " you are ' sayini that the atudy ,has empirtcally positive 
result's, but tha' thepretlaal justifis^tion f^r it is really, ^atsenV. ts that 

■ ' ' ' 5 ' ' ' !^ ' ■ " ■ " ■ • . 

SHUY: Well, I waa -quoting the text's claim. I am not as inpfesseq'. with the 

• ' • . ' . ■'. \ ' : 

■r,esults as the author appears to be,. I was quoting Leaverton hiaself. While 
tallting td a few of the teachers, I found that the materials werr not used in the 
way that the- riseaneh claiins they were* ; As far as X^kno^^ they are mt even used 
at all*, at the mcmenl Sd I w^ould say thatj as Leavsrton himself alalaif the float 

' ' ■ - . . :^ ; ^ ■ ' ■ / . 

^ useful outgrcv/th of this study was in the affective are^ap not in reading. 

VMEZMi Maybe it* s iapcrtant to point/ouk that .even though you mi 'I P&lly 
agree .dn the problem^ with the contents 'of the child-oriented matirlsls la the 
Chiaago grdupj ' these^-^materlala may have a'positive influenGe 'on teachers* It miy 
turn", out, thmt thosa^ inatarials, b&d child materiala^are the price we Have to pay 
to develop somathirtj 'tha t w© haven't developed in^ any *other . Wajr, aoDjething ^ 
' ;'%^esign€ri - to change ^ ■ the teacher's , attitude. That , is the main thiog Leaverton' 
* - found f rem «tne study, and it aay in fact be, a Justificatiou. 

IC- V . ■ ' ■ ■ 
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It majr be true of Ostarherg's study, n'hia v^^a^ a study done in- S^din 
' dealing With speakers of an extreme Swedish dialeot.' When' the '^hildperi who'spoke 
this dialect ymre introduoed to reading with natarLals developed, eeptcially for 
their dialect ^ they learned faster than before. But thWmaterlals were used only 
for four or five. weeks* The authors found that the materials probably weren't 
=wliat made the difference. It was the attitudt^ of th|* teachers, Who le^r^ed.a^ 
griat deal about the background ot the children^ had -a lot of pep ^ tallcs on 
treatini children as human beihS.s, and tried not to dlvoroe "the children froQ 



things they 



had been reinforced for during the early parts of 'their livea. It 



msy ^ that 'there is a way to make the dialect materials less of a focus 

and>^3till achieve ^hat is actually working th^re ,^ (The Chicago materials are 
used, by the way^ still*) * ^ 

SHUI: Still used in ChlGigo? - ^ ^ 



The teacher training is used, I am not sure tha't the materials are 
still' used* The .authors claim they still are^ but we can't f€nd a school that 
uses them * > " 



SHin: We couldn't' find one either* 



CH41L': ^ Roger, I am interestejd in the question of teacher trainir^\ know that 



the whole pushj during the last,, few years, has beeii to increase the t^achei^s 
awaijeness '(^^ language. Assuming that ^his, in turn!, ^will help .them with the 

child » language , and , in turn, improve ^their reading, t wonder what evidenoe you 

' ■ ^ ^ . ^- ' • ^ ^ ' ' ^ 

have for this claim? . , ■ ' : . :. . 

L * . . . - . ' ' ■ * ' ' . 
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SHUY: Mostly the oservratlon of classrooms, and the .observation o 



teaching, itself, i probably have fewer opportunities ' to enter^ olaesrooms than, 

. ^ ' ^ ? ■ ,v ' / / 

' you have , arid' although ws. do get into a number of them, partiGulaply in VirginiS', 

%^hat 2 sie, regularly' is miadiagnosis of reading problems, or-'diagrlosii ^Qf 

■ '{ . : ' ^ • •• / V ' , : * . ■ . ■ , 

probitms vrhlQh are said to be reading problems, but aGtually ari ot:her things., 

^CHALL: Idu get into language problems-. . \ 

SHliy^ They are oa4d\to be langyage problems, but they are not, or* they "ari 'said 
to be reading probleni^^ but they are not* = ' , . " 

• ■ . \ ■ ■ ^ ■ . ■ > 

CHALLr So then howwould Icnowledge of linguage, iinguistio,s, psybholinguistlis 
ararene^ss, "^and^ the vray^it im^foves with age, help a teacher make a diagnosis, 
when tha problem is neither ianguage nor reading? ' . ^ ' ^- . . ■ 

GOODMAJ^; 1 think the evidence has to be in terms of whit you see wh6n you 
observe teaohers' reactions to kid^dialects as the kids |tre rjiading, Tht key 
problem is not with the student, but with .the ^^aoher . Not only black kids, ^.'^-bufc 
Appalaohiari kids and pidgin speaking kids seem to have a lot of receptive aontrol, 
over diaLicts in additiori to their own, I think that fits'with Roger's statemint 
about the kind of statistical variability, that the dialects aren' t neat- and ' 
cle^l^ and that paople do grow up learning to understand other people's spiecili 
if it is important in their lives and\in the|ir oommunities, . 

- ^ ■ = ■ . ' . ' : ■ ■ ' \ : ' - 

The problem oomes in school vjhen the teacher correets what .she tells thB 

cliildren is wrong with their re^ir^, and thin it turns out in factnhat.it was ; 

ail ixaspL'^ of the kid^s dialect, NoWy the logic of that is that if tea&hfrs 

learn aore *\bout language, they, are .going to have a better understanding of the' 
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source of;a certain -kind^f lang-uage uss, t tWnW if^^ i^jgic^J. pmm, »tii I 
.,doti*t. toow of any statisticai studies that 6^ ti'^i^s* psr* se.^nd lt>s one 
■o'f those oessy things that is hard to sort Oy^ tV $ ^^gy- 'to See the 

' evrdence ■ of teaciiers mistaking dialect us%g^ f^Mibt diffasultlia. ThetB 
have betn' a humber of studies of teachers doir^ bhrt» - ' 

. SHUY: yes . I was going to cite a teacher W^nKshcp tp^t-w^ ran a few ^faara ago 
for, Uuivefaity of Ne bras lea. credit at the ijastiiflgtCiJ* p.Ci-WCA, We had ^teaeiieM 
from Boston, Dallas, Atlanta, Washington, p^.C.^ afld WeUihg6o:i, Ohio. lHey_ wsra 
ai thirdrgrade teaQhers, five 'fron each "eit^. And We paa. PeJits used by ohlidb#n 
from' e%9b area reading the same passage. On ths fl^^t V% h%d the teachsrs 
ilaten to the. .child reading. We had sMry^patiouiai- r^e^Hed Icida ift those 
conmuciitles reading those texts, which ar-e fountB-gr^d^ . feMiftfi materials, to 



sure the Ghil^ren made, spme reading ij-'Mr^- ghve ' the tmcti^ra 

mimeographed copies of thg reading passage, \so f^r eacjp Gha4 they c(5uid oark' oJi 
t|ie text, as they iistened to it, what the er^ofk . 



'I disoovired many things that teachers Coijeiaarsa Vfe^dtAI errcrs: negiohaj. 

, ^' ' . • , ■ , ■ ^' . ■ - ■ ' ; " ^ 

dialects, ^ social dialects, pauses, falsa ata^tg, ^s^^q fnuoh br too Utiils 
expression. In my awn local school-^ system, t-a. Iittl# Pol^ WW with ho 

.expression was diagnosed as needing C neurolo|iQU. Wobktfb' feother had Deen 

talked to by the. teacher and told that b% tjeid^d, # fltftsftlete neut'OlGgio^l 
analysis. He was faiiang in reading. She tSid her huw&Jid ; .Wo h^peiia, to be a 
jpr'ofessor ai/a local nedical- school , and he hit t:h# aeai^KS #h4 c^lied for fte to 
do a quick and dirty analysis, l- gavs^the boy \ 0^X% fiha .'•Shuy ttagriostic 

Riading Test," which is a one .quastion fceatj "H#bi^ fe^d/this." He read., 
beautifully, oaliing all of the right noises. The oOflp^fiWMW .test i^ag "'Teii ae 
all about it," and he Bade all of the right . \^ didn't' do is 
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f" ' ^ ^' ^ / . ' - " - ■ 

. read with expression. I thinic tbia is A Qaie , % teacher not 

• , ^ ^ .. ^ ^ ■ . 

understanding the dhild. The boy was the ^ffi&llflst oh^_ th tWe class. -He used 

. ' _ . ' ■ . ' ^ . ''' 

rough lanSUage and threw himsilf into, his aoti^itlfs With ab^tidottv -He wanted to 

be thought of as a tough Md and he woul3 be tiafhed- tf gaitig to read witK^"^ 

expression^ That was oonsiderfd a Blkaf thtrtg^ po ^o* fl.nd we ended up by 

lEianipulating the scene. We taught ray son^ wbQ vss the bijgest^ kid In the classj 

to read with expression.. That legltimigeci th%eQtivtty ira tn^ ciaaSj so that the 

little guy Gbuld do it. That eventuaHy soiYsd the ftroW^^ ib s. fflcat indtraot » 

faBhion. ' 

• , ■ ^: - . , ■ .) 

RESNICK* If the major effect of teaohirs tj^t b^inl ge^^itlve to. dialect 

^ differences Jles in teachers correcting ^hildt*%n for twtigs tj^at are reaaijr not 

reading errors, but dialeQt differancesV ^htA t?Dulti €)cpict aubstantiaily 

better learning to. occur - when the te^oher^ ^nd tp% ^htldr^R have the iame 

. 

dialect. Do we have any evidence of tha^ Kirid? * 



GOODMAM: Yoy made an assumption that doesriH f^liow, h^c%^x&n ^ottietHiea teachers 
who speafe the sane dialect are sp uptight ^bout t^eir oto IwSUagi, that they are 
much less tolerant. - 

RESNICK: Ok^y* What you are saying Is you • to lo^K tn^lde the olassrytfofis a 

little mores arta see what^^^eople^are doing* Has anybociy that? 

/ = ^ ^ ,j •" ^ ' ■ , ' - . 

V^IEZKY: Lit iDe answer that in a roundsbout mTi by bulbing J^anne^s point Just 
a little bit further* First I agre^/wltb JfaAne^i^oint tha^^we hair^i a limited 
amount of t^e to train teachers #nci very Ittfclt aoney %o get 'tWm^ to special 
wrkshap^s^. fOf oany years linguists feav% ^ald we ha'/s, to teaQji teachera to be 
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good^linguistsj. ym have- to tmch thm ?i&imoirk a^thociolQgy and all that. ^ 

^ ■ ■ • ' ■ . V . ■ -■■ ♦ 

language*^ WoH^ 5aS/ir^\^t-# ti^% heachirs learn about funottoii^ '^of 

lanauage* In a y^ry Qfrtl^M W'^y* thirt i^' switMiiS y&tr posltiv^e about that. 
It tilla us Hot to' p^y atts^tio^ t^ tp^ ^iMtiae gt^y mr^^ not to worry that ^ 
student's p^at tiiii^ isijVt X}Mm ath^r^* p^%t tenses; to pretfesd fm dori^t l^ow 
aboufc the past tw^* to w^wy wh%tii%r the chiM c^J comwunlqate a oomp^teiit 
way- Ndw» fthoae key atuiie^ M nav^^ Wp^QisHy In the achools In .the Blaeic aM"^ 
the Puerto fiics^ arias ^ fitid m Y^rl^^J^ tpst.r^lat^s to a t^aaheir* s iajiguagt or^ 
to childr#ri» s-^-fJ^uagei th^t 4s, theb^ i% eo^aistency terms of whether 'the 
teacher speaks tne aaa« dl^J-ect gr^ tue pe^ie ethile group so fsp as reading 

aucceas Is cafi"e%bfied' 

Now, stotttidl^ ©be ^ot t^tcibg .%&aut a iafge^ population or w^IU 
aonfcroHed ^tucil#g. WJiat dOij s^^^ to MKe a btg differaaGe is the tia^net**i 
attitude toward^^ lar^u^gc^ %h^fm m #UQfi#asful t^aohia^^ v% tead to find 

teaehera with v^ry ^SoMtiv^^' #ttltijd#Si tWtfh^rs w^ho are ^r#ry receptive t<i ¥hat 
the otoildreri brl% ^to thf oi^a^roM, , ^ ^ 



I ausp^et n^pt evs^y^ody her^ pg^i^% ^itft tllM^ th%i the tisQher^hag to Wov 
^s©^letb^n^ about vh%t diajee^ Is Qr a^n*t^ I juspict, t^ough^: that.'^hat Jeaane is 
asldng is ..whether K'i. Should tls^ ttWbinj th^ae Ja^giiage futiQtions to 

ciildfen* 



.CHALLi EverytWbt is faaQiti^tit^g to i%a.fb ff " k hui^istlo standpQin^^' But 
most^ teachers todgy ; im'l &ym. bm^ a b%^iQ| coiar5e:.to ths teachin|^f reading. 
And we are flgrttt^g^ mB%^^ to get, f^t* ttl ^l^peht^j- sohooi teaohera, more 
tbaflv; one , rtadl^ aowsa* of 1 97s sb^at ftrtf tlie tsadbers ^oa*t havs ^otjfe 

. : ^ • . ' - 12 ^ • : ■ • . A. r. "^ 
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basic course. . • — - . ' * 

H The knwledge. of Iffnguage wilL be ultimately enriching to^ the teacher* But 

take RogerVs- ex^ple of the tiabher who erroneously labeled ti^e child 

1 ' ' , ' ^ ■ . = ' . - ■ ^ ' ^ . 

neurdlogically impaired* Does that teacher need ^ a course . in language or in 

' heurology? ^ ' . , . . = ^ . 



SHUX- She Just had one. The problem was she is a .^victim, ^of her most recent; 

infpraatlon. , ^ 

. ^ ^ t . ^ . . ^ 

CHALL: The psychiatrists during the 19^0 's and 1900 *s recomme'nded all klnda, of 
clinical courses for ' teachers. Then othen specialists followed, till we have 
almost forgotten to teach. the teachers how to teach. It isnot that I don't have 
-respec t - or --lingui s t s ^ — w# have in our readitig-'prograar," i am" very~T)TWd "^t-^^^^ 
Carol Chomsky j andV right aeros^s the rivers at MlTj have her husband;, Noam 

Chomsky. The studentg take linguistics courses at the School of Edud'Mttbns in 
Arts and Sciences, and at MIT, lea, I think basica^^Jt#rfh^4'^^ have to Icnow 
about language and language development* But all ofT^ffB thirds mentioned about 
dialect are more than dialect alone* You seem to be asking the teacher to give 
each pupil a right to be a person^ a human being, who says things differently , ' 
and maybe moves differently ^ and so an, *^ And I am not %q sure that it do#snn 
oome under a general course on How to teach reading, which would inGlude this 
kind of thing. It's just that there isn*t enough time. There isn't enough time 
to give so many different courses to teaohers, ^ - - . ^ 



SHUYi I think one" of the. sins of the past, that Dick responded' to is that- 
linguists. In 'their clmim to, be relevant, werenvt most, of the time,' and now we 
are living with that fact* I think Wf had' overpromlsed and made false- promises. 



There is no reason, to believe 4iat makiiig a ling|iisb out of a child la golrig to 
make him a better writer-, far as I can see. That kind of irjformation is more 
appropriate to the teacher than it is to the child* * * 

CHALL: I am wondering whether being a better linguist makes one a better teacher 
of reaiJln|, * ^ * 



GOODMAN: That is not what I was referring to. The fact Lb the worst thiftg you 
□an do is make a teachir feel she has to be a dialectologist to teach black kids 
or Appalachian kids, when it really comes down to attitudes* But the problem is 
that^ attitudes^ and knowledge run hand in hand^ and sometimes you can't get basic 
lcno%-ledge across^ if the attitude la that language only comes in two forms, good 



and^bad^^ 



SAMUELS; The discussion seems to have moved to the point where we are . now 
interested in what can we ,to iapro\re the pedagogy of reading, anci we are 

bfginnini to look at single factors, like training, tfce teacher ^to have an 
awareness of -Sialeefc differences. However, a suca|ssful program is built on more • 
thaff sir^le factors. A number of reading projects have attempted to identify 
exemplary reading programs and to determine their components. It seems there. is 
a high Mgree of overlap among the Gomponents of exemplary reading programs. 
These ^ sucb^i^ful progrsms .have strong administrative leadership with an efflphasis 
on reading, .a value system which dbes -not condone low achievement, support 
personnel in the form of teacher aids who have been trained and who directly 
^nt:er ""the teaching' process along with the teacher, reading specialists who focus 
on helping^ ^teachers artd teacher . aids., emphasis on decoding, f kills/' human ^ 
relations orientation combined with task orientstion, and a program which 
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- emphasizes aQCOuntability on 'the part of students as well as teaGhirs,. 

1 think what have to^do is thirik Qf single factors not as panaceas in 
theoselves, but as parts of larger systems* We have to 'begin to think in terms 
of ayitems of education that will lead to better reading. / 

SHUSi I^pan''t disagree with What you aae saying, ^ 1 would think the really^ 
honest, linguist won't really care if it's oallfed linguistic^-or not* In fact, I 
don't think that's a critical issue; the system is more isportant; ,thei children 
learning to read* are more important than ^onr trying- to sell any kind of medioiae. 
I just think we ha%'e something to offer that' s^' a\ little better today than it used 
to be, ' ' \ 

■ ;^ • * / ■ ^ ' ^ . ^ ' 

BECK: A qouple of years ago in two different instances I observed two teachers 



interacting with black/childran , In thfe first classrooffi, one child was reading a 
sentence that said "Nan can color, and the child said, "Nan could color," The 
teacher stopped ahd pointed to the word L'Qan,^ The child looked carefully and 
said, "Canj/'' and the - teacher nodded, Then the child went back and looked &t the 
story and reread, ^'Nan could color J' The teacher let that go. In the second 
instanGe^ in the Qlassroom next door, 'as another child was readir^ the word 
"hand" in a sentence he said "han," The teacher said ^ "What?" and pointed to/.the 
"d." The child uttered the /d/ sound. Then the child^ returned to the 'beginning 
of the sentence and when he got to^ "hand" again said "han-*' The teacher stopped 
him again* This went on and .on and on,| Finally I pointed to the word "hand" and 
asked^ the child , "Do yoj have any, of fehase?" V/hen the child nodded^ I asked him 
to show me. He held up his hands. In t'hese two instances, the first '^^-teacher 
demonstrated an. underatanding of what - the student did| the seaond teacher 
didn^t. ^ ^ ^ 
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SHUYi , The question being asked in eaucatidn jpday Is about Wffective 

partiqlpatim in. the classroom, and it 'really gets at the questipn of whiat is.an 

effeQtive language user^* ' I think there are^many nays we ^can better flLd that 
out* . ^ ■ ■ ' ... 

■ ' ■ ' ■ I 

' I^donVt sel any BV^idence in ESL materials,, for eKample, of knowing what 

really - matters in .ESL, ' Why are we teachirig ^ed's and ^IngJa^ and things like 

' ■■ ■ ^ 
that? There is ntf nesearch to tell us', why, V/hat it .means - to participate 

. •afftdtively in the classroom may well be gotten at by asking the teabHfrtto 

nominate ef f©otive languag.e users and ineffective language users, thei?^ monitoring 

•these children to see what it is the teachers might be seeing in tHem- 

■ ■ , ■ " ,,■■/■ 

p We -are also using a speech chain kind of effect. We give the chiid a jtaBk, 
and .then gsk him to tell another child who is trying to borrow his toy^; "please 
don't borrowi it, 1 want you to give it back to me," Now, if he says the same 
thing to another child' that he aays to an adult, who is high sfeatuSj we have 
learGed ^eomething about his ability to switch cSdes* 

VJith these kinds of strategies we are learning something about effective 
language, V;e are beginning to scratch the surface, but I think that until we 
define what we mean by effeGtive language^ we are not goir^ to be able td' answer 
the .question that Jeanne is asking, I think w.e can then offer a' great deal more ^ 
to the teacher, 

^ . ^ END SESSION 
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